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Planning assumptions used to design the Students with Disabilities (SWD) Overlay: 

 Construct an Overlay based on where students live; programs may need to be adjusted or 
moved to best serve the needs of students 

 Develop clusters with comparable percentages of students with disabilities (overall), 
comparable percentages of students with high incidence disabilities requiring substantially 
separate settings, and comparable percentages of students with low levels of need in full- or 
partial inclusion settings (e.g., resource, speech) 

 Ensure that clusters are large enough to contain a large enough population  of students with 
high incidence disabilities (to allow us to offer at least one highly specialized strand for each of 
these disabilities per cluster) 

 Roughly match existing capacity to demand for all high incidence highly specialized strands 

 Ensure enough general education seats for SWDs who need them now and in the future, either 
for full or partial inclusion settings 

 Ensure a pathway for students with disabilities across all grades, including feeder pathways 
between elementary and middle schools 

 
The final SWD Overlay has been revised from the original proposal based on continued analysis and 
input from SPED-PAC and other community members.  

 The final proposal aligns the overlays for students with disabilities and English language learners, 
to facilitate programming for ELLs with disabilities, however ELL and Special Education have 
their own overlay  

 SWDs would combine clusters F and G of the ELL overlay as one cluster, to ensure a sufficient 
number of  students with disabilities exist to support highly specialized strands in the combined 
cluster. 

 

Based on an analysis of all BPS K-8 students, students with disabilities are fairly evenly distributed across 
all “clusters” in the final SWD Overlay, and allow for a range of programming to be offered in each 
cluster to serve  students with disabilities. See tables at the end of this document for supporting 
analysis. 
 
Proposed Options for Students with Disabilities Under a New System 

 

Note: For students with disabilities, placement is determined by their IEP team based on the students’ 
individual needs. The set of schools available to an IEP Team for potential placement is described below. 
To the extent possible, parents/guardians would be able to indicate their preferred choice of school for 
the student through the regular student assignment process, after the type of placement (full-inclusion, 
partial-inclusion, substantially separate) is decided by the Team. The final placement location will be 
reported back to OSESS to accurately track all students with IEPs. 
 

 Students with low level of need who require full- or partial-inclusion settings (e.g., needing only 
speech services, or pullout special education services  currently known as “resource room 
students”): choose from the same set of schools as a student without disabilities (based on 
whichever assignment plan is adopted by School Committee). 
 

 Students with a high-incidence primary disability and a moderate or high level of need: choose 
from schools with appropriate settings in their “cluster”, as defined in the SWD Overlay 

o High incidence disabilities in BPS are currently defined as autism, emotional impairment, 
intellectual impairment (low-moderate level of need), specific learning disabilities 



School Choice: Students with Disabilities (SWD) 

Page 2 of 5 

o These students could require either full inclusion, partial inclusion or substantially 
separate settings 

o Our first priority for programming changes is for each cluster to have at least one highly 
specialized strand (substantially separate) for students with any high incidence 
disability, and at least one school offering a full inclusion setting for students with 
specific learning disabilities or intellectual impairment  with alow to-moderate level of 
need  

o Our second priority for programmatic changes is for each cluster to also have at least 
one school offering full inclusion settings for students with any high incidence disability 

o Note that cluster boundaries were drawn based on where students lived. Programming 
may need to move, change or be created to offer students these choices within their 
respective cluster 

 

 Students with a low-incidence primary disability and a moderate or high level of need: choose 
from one or more specialized programs citywide 

o Low incidence disabilities in BPS are currently defined as emotional impairment/fragile, 
intellectual impairment/high level of need, multiple disabilities, physical impairment, 
sensory impairment (hearing or vision) 

o Highly specialized strands already exist to serve these students in substantially separate 
settings 

o Our third priority for programmatic changes is that these students with less common 
disabilities would also have access to a school that offers full inclusion settings (at least 
one school in the district, not necessarily in each cluster) 

 

 Students requiring totally separate day placement settings: continue to have access to BPS 
specialized schools (e.g., Carter Development Center, McKinley Schools, Horace Mann School) 
and/or out of district placements as determined by a student’s IEP team 

 
Plan to Adjust Programming to Offer Desired Options for SWDs (for Fall 2014) 
 

Note: the planning team assumed that some programmatic changes would be required to align 
programming to new cluster boundaries.  
 

 Substantially Separate Settings. In Spring/Summer 2013, review substantially separate 
programming vs. student demand in each cluster, identify gaps or areas of surplus, and plan for 
changes to take effect in Fall 2014 

o Create highly specialized strands at the high school level 
o Phase in/out strands for high incidence disabilities within clusters to ensure that there is 

sufficient capacity to serve all high incidence disabilities at schools in each cluster 
o Phase in/out strands at middle schools to allow students with disabilities at elementary 

schools to follow the same feeder pathway to grade 8 as typically-developing peers by 
establishing necessary strands at middle school level 

 Inclusive Settings. Build capacity at BPS schools to support students with disabilities in full-
inclusion settings. Our first  goal for increasing full-inclusion placements for students with 
disabilities is to ensure that in each cluster, students with learning disabilities and 
mild/moderate intellectual impairment have access to a school that offers full inclusion 
programming 
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o In Spring 2013, issue a request for proposals (RFP) for schools to expand access to full 
inclusion settings in BPS schools. Embed this request as part of a larger BPS 
Programmatic Change RFP to identify schools to respond to critical BPS priorities 

o By Summer 2013, confirm schools to offer new or expanded full-inclusion settings 
o By Nov. 2013, project enrollment, develop budgets to support full inclusion settings in 

these schools 

 Decreasing the percentage of students with disbabilities in  of substantially separate placements. 
In addition to building capacity in schools to serve students in well-organized, full and partial 
inclusion settings, BPS will work with IEP Teams to decrease the percentage of students 
identified as requiring a substantially separate placement, and move them into a less restrictive 
environment based on their individual needs. To accomplish this, BPS will provide training on 
maximizing inclusion for students with disabilities for BPS’ special education coordinators in 
Spring/Summer 2013. 

 
Future Year Planning (Fall 2015 and beyond) 

 

 Our student population is dynamic. Our programming and services must be adaptable as well. 
We anticipate reviewing enrollment trends annually, and revising our capacity to respond to 
changing demand as part of a standard district  

 Between March-October 2014 (and in each successive year): Review student demographics for 
shifts in population by disability, level of need and setting. Assess student needs vs. planned 
capacity. If gaps or surpluses are projected, adjust programming for the following school year. 

o For example: If the number of students with specific learning disabilities requiring 
substantially separate settings declines by 10%, and number requiring inclusive settings 
increases by a corresponding amount, reduce the number or capacity of highly 
specialized strands, and increase capacity to serve all students in inclusive settings. 

 Solicit new programming options, if needed, through the district’s annual Programmatic Change 
RFP process 

 Annual programming changes will build toward the following goals for inclusive settings: 
o Ensure that in each cluster, students with any high incidence disability have access to a 

school that offers full inclusion settings  
o Ensure that students with any low incidence disability have access to a school that offers 

full inclusion settings (at least one school in the district, not necessarily in each cluster) 
o Ensure that every BPS school offers full inclusion settings for SWDs 

 Changes to special education programming for Fall 2014 or beyond will be recommended in the 
context of and integrated into the district’s multi-year plan for programmatic changes and 
facilities upgrades, as well as funding levels, with the goal of educating students with disabilities 
in the least restrictive environment to the maximum extent appropriate. 
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Table 1: Total Number of Students with Disabilities (SWD) by Cluster and Grade 
 

 A B C D E F&G  All 

K0 39 22 30 40 60 60 251 

K1 58 30 39 63 87 77 354 

K2 61 35 85 75 92 94 442 

1 96 37 115 105 155 134 642 

2 119 32 113 106 160 142 672 

3 108 40 131 138 236 161 814 

4 104 47 122 141 226 158 798 

5 101 37 128 165 229 172 832 

6 103 41 125 172 186 122 749 

7 112 39 113 184 214 123 785 

8 86 47 106 156 222 131 748 

Total SWD 987 407 1,107 1,345 1,867 1,374 7,087 

Total BPS K-8 5,490 2,329 4,939 6,677 9,691 7,083 36,209 

SWD as % of students in cluster 18% 17% 22% 20% 19% 19% 20% 

Difference from district avg. -1.6% -2.1% 2.8% 0.6% -0.3% -0.2%  

 
 
 
Table 2: Students with Disabilities by Setting and Cluster 
 

  
School 
Options? A B C D E F&G  Total 

Inclusive (low level 
of need) 

By general 
assn. area 520 191 579 728 991 743 3,752 

Inclusive (mod. or 
high level of need) 

By Cluster 
or Citywide 63 49 92 88 123 137 552 

Substantially 
Separate 

By Cluster 
or Citywide 404 167 436 529 753 494 2,783 

Total SWD   987 407 1,107 1,345 1,867 1,374 7,087 

% Inclusive (low level of need) 9% 8% 12% 11% 10% 10% 10% 

Difference from district avg. -0.9% -2.2% 1.4% 0.5% -0.1% 0.1% 0.0% 
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Table 3: Students with Disabilities by Primary Disability and Cluster 
 

Disability A B C D E F 
All 

Clusters % of SWD 

Autism 43 23 67 80 130 27 432 6% 

Develop. Delay (K0-K1) 66 35 33 58 93 44 381 5% 

Develop. Delay (K2-Gr1) 38 10 39 38 34 19 197 3% 

Emotional Impairment 47 12 69 78 123 22 394 6% 

Emo. Impair-Fragile   1 4 3 1 1 16 0% 

Intell. Impair-Mild 58 22 60 67 98 17 362 5% 

Intell. Impair-Moderate 52 17 38 54 61 6 256 4% 

Intell. Impair-Severe 5 2 6 6 7 1 28 0% 

Integrated* 39 37 79 64 85 37 386 5% 

Learning Disability 109 49 116 147 206 56 762 11% 

Multiple Handicapped 4 4 6 18 28 6 75 1% 

Physical 31 13 29 50 51 35 243 3% 

Vision 5 3 1 1 7 2 22 0% 

Resource 337 117 419 530 756 163 2,667 38% 

Speech 153 62 141 151 187 84 866 12% 

Total 987 407 1,107 1,345 1,867 520 7,087 100% 

         

High incidence disabilities 457 208 511 595 838 230 3,214 45% 

% high incidence disability 8% 9% 10% 9% 9% 8% 9%  

Difference from district avg. -0.6% 0.1% 1.5% 0.0% -0.2% -0.9% 0.0%  
 


